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1. Definition 

the description of the theme 

There are different definitions describing the concept of children and /or pupils with multiple 

disabilities in contemporary specialized literature. All these definitions have a similar meaning that 

generally defines this category of children as having at least two disabilities at the same time. 

1.1.  In Belgium 

This manual describes the experience-based offer within the Integrated Working . (IW) 

The Integrated Working : A specific group of pupils from BuBaO Sint-Franciscus needs an 

appropriate cooperation between education and welfare. This education is offered within the 

Integrated Working  . 

Experience-based acting means focusing your attention on the way children view and 

experience the world. The educator has an eye for the different sensorial perceptions and, 

where necessary, encourages pupils to independently explore, experiment and manipulate 

materials and experiences. Within the IW this is implemented within the day-to-day operation. 

An experience-based attitude is expected from teachers and all those involved in the school, 

based on acceptance, authenticity and empathy. Everyone copes in his own experience-based 

way. 

During experience-based work we base ourselves on the five principles of the 'experience it' 

method: 

 Theory experience based framing 

 Total communication 

 Basal stimulation 

 Motorism 

 Sensomotor integration 

 These five principles are further explained in the chapters of this manual.  

 

1.2.  In Bulgaria 

The education of pupils with multiple disabilities in the Republic of Bulgaria is based on the 

"inclusive education" model and in particular follows the approved state-educational 

standards of the "Ordinance on inclusive education". It defines the regulation for the 

functioning and organization of the activities of the Centers for Special Educational Support. It 

is this educational model that allows pupils with severe multiple disabilities to be integrated 

into mass general education schools by receiving general and additional support at the Center 

for Special Educational Support. The above model is subject to review in this guide. 

Inclusive training for pupils with multiple disabilities is significantly different from that of 

students with only one disability who, in a number of cases, could follow a general education 

program in mass general schools. Pupils with multiple disabilities need specific forms of 
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teaching and a structured learning environment to respond to their individual needs arising 

from the type and extent of the disability. 

The main philosophy of specialists from the Center for Special Educational Support is 

"understanding of the difference". Here we have in mind the fact that each student has 

different learning skills, different motivation and degree of absorption. This context of work 

allows individualization of the support provided to each child individually. 

An important strategy in following the model for the training of students with multiple 

disabilities in the Center is "teamwork". It is successful because it involves group taking 

important decisions, sharing responsibilities and equal participation of parents, teachers and 

other professionals in the learning process. It is also irrelevant the individual creative approach 

of every specialist. The idea of critical thinking and creative problem solving is equally valid for 

anyone working with children with multiple disabilities in the Center for Special Educational 

Support. 
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2. Vision 

the way you look at the subject: broad lines and long -term policy 

2.1.  Vision Manual 

The specific vision of this guide includes two main lines: a supportive function for the beginner 

specialists working with children with multiple disabilities, and establishing the 

interdisciplinary model of work. 

In relation to the first line, it is intended to present certain alternatives when working with 

such students which can contribute by describing specific approaches and situations. These 

should not be considered as mandatory or recommended. They can be identified as a point of 

view or an object of rationalization. The only aim of the proposed content is to present a 

specific experience within the context of working with children with multiple disabilities. 

 The second main line of this guide aims to reveal the functionalities offered by the 

interdisciplinary model of work. It involves uniting the efforts of a team of specialists, 

including: special pedagogues, psychologists, speech therapists, medical specialists, 

community service employees, parents, and other specialists involved or concerned. The aim 

of this approach is to give the child the most appropriate care, appropriate for its specific 

necessities and needs over time. 

 The guide gives some basic directions to the beginner specialist: 

 Reveals established models for organizing the learning process and training. 

 Increases knowledge of the specific topic. 

 Proposes approaches to encourage children with multiple disabilities in the learning 

process. 

 Offers specific correction and training techniques. 

 Introduces methodology for working with students with multiple disabilities. 

 Describes techniques for implementing the potential abilities of each child with multiple 

disabilities that would improve future prosperity and quality of life. 

 Offers alternatives for the beginner specialist to cope with difficulties during work 

2.2.  Vision in practice 

From our mission, we want to bear, obey and respect all our students, staff, school, partners  

and all the people engaged to the child in their being different including students with 

behavioral difficulties.  

Right to education. 

In our schools we act according to our mission The universal human rights stipulate that 

everyone has the right to education. Children with severe multiple disabilities also have the 

right to education that is adapted to their level of development. 

In Belgium 
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a. The Integrated Working . 

Within the Integrated Working  (IW) we work with development goals for type 2 education. 

These are already functional but within our activities they are even more adapted to the level 

of our pupils.. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

b. Experience-based working: 

In experience-based working, the ability to accommodate to the pupils' abilities is central and 

there is as little focus as possible on their limitations. In this way we offer them the 

opportunity to communicate, experience and discovery on their levels.  
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3. Target group 

definition of the target group of the pupils.  

At an early stage, many authors considered that disabilities can be categorized as primary and 

secondary. Primary disabilities are considered as those resulting from biological factors, and 

secondary disabilities are caused by the primary. In this case, it can be understood that the individual 

disorder has a structure of primary and secondary character and can be considered as "complex 

disability“. 

It is important to point out that the differentiation of primary and secondary disabilities is not always 

possible when we talk about children with multiple disabilities. In many cases, the combination of 

disorders is so significant and all the disabilities are so severe and serious that it is difficult to make 

distinctions. This is the reason why modern writers look at disabilities as equal in order to focus on 

the complex damages that affect the overall development of the child. It is recommended to use 

concepts such as "complex disorders", "combined disorders", "compounded disorders", etc.  

The term "children with multiple disabilities" has been imposed in the Bulgarian special pedagogy. 

Children with multiple disabilities are said to be an extremely various group in terms of age, abilities, 

interests, and experience which have the following characteristics: 

 Difficulties in training. 

 Difficulties in creating and maintaining social contacts, including friendly relationships. 

 Unsociability and isolation. 

This specificity presupposes that the education of such children should be viewed as an individual 

pedagogical approach, as these children need very special care and training. 

 There are several important criteria for classifying children and students with multiple disabilities: 

 The degree of disability manifestation. 

 The child’s age when the disabilities occur. 

 The combination of disabilities. 

The criteria listed above are particularly important when selecting specific pedagogical approaches 

and interventions to influence the learning process. They also influence the selection of the most 

appropriate educational institution and program for the particular child, suitable for its needs. In 

children with multiple disabilities, there is often a combination of three or more disabilities or 

syndromes, which requires precision in orientating students by competence. 

In conclusion, the term "children with multiple disabilities" may refer to students with combined 

disabilities, which may be sensory, physical /motor/ and intellectual. According to the state 

educational policies in Bulgaria, these children have the opportunity, as part of the inclusive 

education, to be trained in Centres for Special Educational Support and at the same time to be 

integrated into mainstream schools 

3.1. Pupils in Belgium 

 

3.1.1. Type 2 Education 
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BuBaO Sint - Franciscus type 2 focuses on children and adolescents with moderate to severe 

mental disabilities. These include children with additional motor problems and / or children 

with autism spectrum disorders.  

In reality, this translates into a heterogeneous population of children and adolescents with 

often very complex care questions. The steady growth of integrated education draws a shift 

in the pupil population: the mental disability is more often accompanied by additional 

behavioral and emotional problems or a child psychiatric diagnosis. 

3.1.2. Pupils in the IW 

In this manual we focus on pupils in the IW, these are children with a severe or profound 

intellectual disability and serious behavioral and / or emotional problems and possible 

additional sensorial and / or motor restrictions. 

The IW is a collaboration between the MPC and the schools (BuBaO - BuSO). Together they 

developed a tailor-made education program for children and young people who need an 

individually adapted cooperation between education and welfare. 

These pupils can, because of this cooperation, follow education in an environment where the 

infrastructure is adapted to their needs. At the same time, this infrastructure also offers 

opportunities and chances for these pupils. 

Within this working there is an eye for tranquility, structure and supply for the pupils, but the 

carrying capacity of the teachers and educators is also taken into account. 

Close communication and involvement of all important partners (parents, teachers, 

educators, therapists, doctors) are the keys to a quality offer! 

Within the IW, a distinction is made between the different groups. 

3.1.2.1. Infants  

 Children who need extra attention for motor skills and additional medical 

problems. A lot of attention is paid to exploration and tranquility for these pupils. 

 Children with whom extra attention to stimulation, exploration is given. Where 

people go for self-reliance, speech development with an eye for structure. 

 Children who need a safe environment, predictability and structure. In addition, 

we also focus on individual stimulation and offering a low-stimulant environment 

 Children whose self-reliance, independent activity and social skills are central. 

With additional attention to preparatory skills based on concrete situations. 
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3.1.2.2. Children and adolescents with a severe or profound intellectual 

disability and serious behavioral and /or emotional problems   

 The focus is mainly on the emotional well-being and involvement of the 

individual child. A great deal of attention is paid to basal stimulation and 

sensorial activities to provide as many development opportunities as possible for 

each child depending on their intellectual and emotional level of development  

3.1.2.3. Children and adolescents with multiple disabilities (severe to heavy 

intellectual disability with additional motorial and / or sensorial disability 

and possibly a serious medical problematic nature.)  

 The focus here is mainly on comfort and well-being. Basal and sensorial work is 

mainly done in these groups in order to stimulate the pupils as much as possible 

and thus increase the development opportunities  

3.2.  Pupils in Bulgaria 

The target group includes students from 7 to 20 years old with moderate to severe intellectual 

disabilities combined with motor disabilities. This includes genetically-acquired and/or 

inherited syndromes, Child Cerebral Palsy, Autism Spectrum Syndromes (Generalized 

Developmental Disorder), Hyperactivity and Attention Deficit, and others that may cause 

multiple disabilities. All participants oriented towards the target group are subject to the 

education of children with multiple disabilities.  

Most often, these children experience serious communication problems that affect the quality 

of communication. In most cases, these children are not understood by the adult. It is this lack 

of understanding that requires the integration of specific components in the educational 

process, special care and an environment appropriate for the specific needs. 
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4. Chapters or/and (sub)sections:  

 

The education of children with multiple disabilities is a process that involves a wide range of 

specialists - teachers, therapists, psychologists, speech therapists and other specialists, parents. And 

the expected results are related to increasing the opportunities for the student to form basic and 

social competences that are personally and functionally important, productive and improve 

prosperity and quality of life. 

The topic is structured and presented, affecting several major stages of organizing the learning 

process. As teaching methods are considered: 

 Conceptual frameworks 

 Diagnostic and assessment models; 

 A brief description of the educational models that are being applied; 

 Organizing the space and the environment within the group 

Some of the more basic components in the education of children with multiple disabilities are 

mentioned in the topic. The texts are tied to the specific features of the existing pedagogical system 

in the country and its development. 

Certain approaches are presented and are considered useful for a novice specialist. They are by no 

means exhaustive about the possibilities of modern special pedagogy. 
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5. Conceptual frameworks:  

5.1.  Conceptual frameworks in Belgium: 

 

5.1.1. Došen 

Anton Došen is best known for his theory of emotional development for people with 

intellectual disabilities. 

Generally, the model seeks to map the emotional development. There is talk of emotional 

development and not socio-emotional development, because one wants to focus on the 

intra-psychic life of persons with intellectual disabilities. In this way, one focuses less on its 

impact of social relationships and problematic behavior in social interactions.  

5.1.2.  Perception  

There are three ways in which the concept of perception can be filled. These different ways 

are sometimes combined and have in common that they view perception as the experience 

by a person. You can define this aspect of perception as the combination of a person's 

experience, feelings, thoughts and behaviour. In other words, that which the person is living 

through. 

Perception as an optimal state 
The interior decoration of a space, the way you are addressed and the things you do. You are 

immersed in a purposeful designed atmosphere: 'an experience'. 

Perception as a total picture 
Often 'perception as an optimal state' is combined with the idea that the total amount of 

experiences determines what someone thinks of something. The goal is to say afterwards 

"What an experience". 

Perception as a person's experience  
Perception is something that is always present. It is an experience of a person and changes 

per situation and time which is not necessarily aimed at an overall picture.  

Perception within the Integrated Working  
In our Integrated Working , 'perception as an optimal state' and 'perception as a person's 

experience'  are particularly important. Why? 

When we introduce a theme, the optimal state of experience is important. We immerse our 

pupils in the theme by means of decorating the classroom, observation activities, ...  

On the other hand, we will seriously consider the pupils' mutual differences. The experience 

that varies per child because of their possibilities and also because of their well-being and 

involvement. We let the children feel at home and have an eye for what they perceive. We 

will try to strengthen positive experiences and try to reduce negative experiences in order to 

make the experience as pleasant as possible.   
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5.1.3. Five premises methodology 'experience it' 

A. Theory experience based framings 

B. Total communication 

C. Basal stimulation 

D. Motorium 

E. Sensomotor integration 

 

The methodology 'experience it' was developed in 2001. This methodology always starts 

from the person. The 'experience it' method is not only useful for people with severe 

multiple disabilities. But also for people with an intellectual disability who function on a basal 

level. 

Deepening methodology 'experience it' : 

The methodology 'experience it' is a practical method that can be used at any time of the day 

and can be applied during all kinds of activities. It is an approach in which the interaction is 

central. It is important to take into account the way in which the person organizes and 

communicates his experiences. Only with the right basic attitude can one work on the 

development.  

The experience based framing of Timmers-Huigens and the communication model of the 

Total Communication according to Oskam and Scheres are central to this method. These two 

theories form an important framework within the 'Experience it' method.  

A. Theory experience based framings  

In this section we talk about the experience based framing of Dr. Dorothea Timmers-Huigens. 

We organize reality in different ways. These experience based framings continue to play a 

role throughout life. 

 

There are four ways of organizing reality. The four parts are described separately, but always 

work together. In the experience based framing, the human being as a whole is important. 

  

“A part is never turned off, has never disappeared or is not (yet) developed. This applies to all 

people, with or without (intellectual) disability or developmental disorder. "(Timmers 

Ervaringsordening  C.V. (Teo), n.d.) 

There are four experience based framings  

A.1. The physical sense 

The physical sense provides information about the body in reality. Body related 

framing ensures safety and certainty. For example, by touching things and putting 

them in your mouth, you get to know the world. When someone feels unsafe, he 

often falls back on the physical framing. If this occurs systematically, there is a lack of 

basal safety. For people with disabilities, communication with the body is sometimes 

the only form. That is why the body related framing needs a good perceiver. This way 
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you distinguish the information more quickly from the other parts. That is why it is 

important to have a good basal attitude as a teacher. 

The Physical sense of Experiencebased Framing provides information on the safety 

of physical existence. This includes the basic question: Is my body safe?  

2 The associative sense 

The associative sense is about recognizing patterns. Solid patterns have been formed, 

for example, in the morning washing, dressing, eating and brushing teeth. We will 

derive our security from fixed patterns. Associations lead to an expectation pattern 

that we have about people and things around us. Each person has a unique 

expectation pattern. 

The Associative sense of Experiencebased Framing provides information on  the 

predictability of the instantaneous and  practical reality. This includes the basic 

question:  Is the current reality reliable? 

3 The structuring sense  

The structuring part helps us to understand that reality is more than all the senses 

together. With the structuring sense, you can vary within a fixed structure. 

The Structuring sense of Experiencebased Framing provides information on the 

consistency of events and episodes. This includes the basic question: Do I understand 

the coherence of the event? 

4 The constituing sense  

In the constituing framing we are able to act. With this sense you can determine your 

environment yourself. People with a mental disability do not often come to 

constituing framing.  

The Constituting sense of Experiencebased Framing provides information on 

selfdetermination. This includes the basic  question: Is the individuality properly 

met?  

B. The total communication  

Within the model of total communication, experience based framing is used. That is why this 

communication model fits in well with the method.  

 The environment must be adapted to the communication possibilities of the person. 

"Total communication means: 'simultaneous and more conscious use of all forms of 

expression and communication in an interaction'. All behaviour is communication. Total 

communication is a basic attitude and here it is also important to keep observing how the 

person communicates and tries to make clear at the moment. "(Koeleman, 2001)". 

This means that it is important that the environment adapts to the communication 

possibilities of the pupils. In our school we use various communication systems. 

Example:  Jef always uses pictograms or with Jan we communicate via SWSM.  
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C. Basal stimulation 

Andreas Fröhlich is the founder of basal stimulation. The starting point here is to help people 

discover their own bodies and to stimulate and activate their bodies. Through a simple 

sensorial supply a new world of experience is opened.  

With basal stimulation we try to strengthen the person in his own body-me. How do we do 

that? By offering simple and structured observations. It is important to get in touch every 

time again with the experience of the person with an SMD (severe multiple disability). You 

may wonder whether the stimulant penetrates.  

For example: during the story box carnival we let the pupils feel a feather-boa. Jan needs a 

long time to feel the stimulant. When the stimulant is coming home, Jan starts to laugh. He 

needs time to feel the stimulant. 

Basal stimulation is mainly about the "close senses". 

C.1 The somatic level  

The somatic level or perception through the skin. 

Here, working with the body is an important starting point. There are some 

fundamental principles such as, building in tension and relaxation, symmetry, ... 

Furthermore, skin awareness is also central to the somatic level. A massage, touching 

the face, physical stimulants that are delivered in a systematic manner play a major 

role in this.  

C.2 The vestibular level 

The vestibular level or perception of one's own position in the space of movement.               

For example postural changes in space, a swing, ... These activities lead to an increase 

in alertness and concentration. It makes the pupils calm and reduces self-injuring 

behaviour, for example. 

C.3 Vibrational stimulants  

Vibrational stimulants or the perception of vibration through the skin and especially 

via the skeleton for example hearing or breathing. These stimulants can be 

transmitted by a massage cushion or special musical instruments. 
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D. Motorium   

Taking account of the way of moving, muscle tension, body posture, breathing (consciously 

or unconsciously). With the motor starting point, communication and contact attitude are 

central.  

Different motor aspects can be discussed: 

 Seizing 

 Taking 

 Following with the eyes 

 Combined action of eye - hand movement 

 Objects are put in the mouth 

 Examining objects with mouth,hands, fingers, feet 

 Lifting the head 

 Facial focus, moving along the head 

 

 For example : 

During "tiktak", Jan is touching with his face all the materials. He is rubbing the cuddlly toy 

against his cheeks, thrusts the legs in his mouth, he examines all the materials with his mouth 

and fingers. 

E. Sensomotor integration 

Sensomotor integration is about the coupling and backcoupling between observation and 

movement. This develops a physical scheme, an action insight and a spatial orientation. With 

people with intellectual disabilities, sensomotor integration often develops problematically. 

With people with an SMD, learning to experience and knowing their own body and 

environment is often not or only very restrictively possible. These people need the people 

from their environment to gain experience.  

That is why it is important for educators, teachers, ...  to have a deeper understanding of 

these characteristics.  Only in this way we can approach and stimulate people with a severe 

intellectual disability where this person is in need. 

5.2.  Conceptual frameworks in Bulgarije: 

Before moving on to the actual education of children and pupils with multiple disabilities, it is 

necessary to go through several key phases that are conducive to the educational process. 

Snell & Brown Phases: 

1. Evaluated areas that are directly related to the learning of children with multiple 

disabilities and achieving a high quality of life. 

2. Planning the curriculum. 

3. Planning specific teaching and curriculum in development. 

4. Direct teaching. 

5. Evaluating the effect of teaching. 
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6. Improving teaching. 

 

In addition to the implementation of these phases, it is advisable for the learning process to be 

significantly adapted and modified to the needs and abilities of each pupil with multiple 

disabilities. Making adaptations and modifications to the content of individual subjects in the 

individual curriculum is particularly important and is a leading rule in the learning process. 

According to Snell & Brown, it is recommended that the adaptations and modifications follow 

a particular scheme in three main directions: 

 Adaptation and modification of the curriculum. 

 Adaptation and modification of methods and strategies of teaching. 

 Adaptation and modification of the learning environment. 

 

Scheme: A model for adapting the learning process to students with multiple disabilities  

/Snell & Brown/ 

 

In the process of teaching children and students with multiple disabilities, a variety of forms 

and methods can be used to present the learning material so that it is accessible to the pupil's 

level of understanding. 

Techniques and methods of teaching for children with multiple disabilities: 

 Learning through Imitation. 

 Learning by using and incorporating your own experience. 

 Learning by increasing motivation. 

 Learning through play and discovery. 

 Learning through interaction and alternative forms of communication. 

 Learning by turning on the senses. 

 Teaching through Effective Learning by the children themselves. 

 Make observations during the teaching process to make changes for greater 

functionality. 

 

Adaptation of 
teaching process for 

students with 
multiple disabilities 

In the curriculum 
In teaching methods 

and strategies 
in the learning 
environment 
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In some cases, the Majors model can be used (1997; 2015). It uses a format to produce a 

teaching program based on the individual thematic unit. It contains different components, 

with the intention that each topic unit should contain a maximum number of them. 

For example, a thematic unit / lesson / may contain the following components: 

 Natural Sciences and Mathematics; 

 Language and communication; 

 Art; 

 Music, drama, movement; 

 Manipulation activities; 

 Cognition; 

 Sensor. 

This fosters an interdisciplinary approach in teaching and fulfilling the pre-set goals.  
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6. Teaching methods and materials 

Teaching materials for pupils and teachers  

The education of children with multiple disabilities is a complex and multi-component, lengthy 

process going through certain main stages. When talking about the education of children with 

multiple disabilities, we need to keep in mind the term "inclusive education". The main philosophy 

behind the idea of such training is the possibility for students with combined disabilities to have 

access to education and to be trained in mainstream schools. In Bulgaria, the issue is regulated by a 

Decree on inclusive education. Since its taking effect in the country, partial reform has been 

undertaken affecting the transformation of all Supporting Schools into Centres for Special 

Educational Support. This has given children with multiple disabilities the opportunity to be enrolled 

in ordinary classes at mainstream schools, but their actual education and training takes place in these 

centres. 

The educational process itself includes several key stages related to the individualisation of learning 

according to the specific needs of each student. 

Diagnostics and assessment of children and students with multiple disabilities. 

This stage usually includes two sub-stages: primary diagnostics /when a student enters a Special 

Education Support Centre/ and a periodic diagnostics /during the school year/. Primary assessment is 

performed by using different tests, check-lists and other standardized and widely used assessment 

procedures. Its precise performance is extremely important. On the basis of the obtained results, 

individual educational and therapeutic programs for the student are developed, functionally 

significant both for him/her as well as for his/her parents. Periodic or ongoing assessment is done 

over the course of the school year and aims to identify the child's progress in meeting the goals set in 

the educational and therapeutic programs. The conclusions may cause corrections as a result of 

inadequate goals or goals that are currently difficult to achieve. Normally, this assessment requires 

the resources of a wide range of specialists, including: teachers of subjects, therapists, psychologist, 

and speech therapist.A parent's opinion regarding the child's behaviour in a family environment is 

not excluded. Each Centre for Special Educational Support has a designated Coordinating Team that 

performs this type of assessment and diagnostics. Its other task is to make suggestions to the Teams 

for supporting the personal development of the students at the mainstream schools, and in parallel 

to coordinate with them the actions related to the improvement of the quality of pedagogical 

influence on the child. 

 

6.1.  Organization training 

The training of children with multiple disabilities in the Centres for Special Educational Support is 

organized into two main lines: educational and therapeutic. Both lines follow the idea of individual 

direct work with the students, which means that the set aims and purposes correspond to the 

individual needs and abilities of the child.  

The educational process is planned by means of Individual study plans and Individual study 

programmes. Each individual plan contains a number of compulsory training classes on the subjects. 

What is more, it indicates the number and type of therapeutic support that the child will receive 

during the current school year. The individual study programmes are composed on the basis of 

established state framework programs for children with multiple disabilities. The individual study 
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programmes also present the training objectives for the particular student so that they match with 

his/her skills. The expected results from the training process at the end of the school year on fixed 

competence areas are also shown. What is important when preparing these progammes is to point 

out the forms and methods of reporting accomplishments. 

For example, the student’s accomplishments could be reported using the following scale:  

 Does the student participate in the learning process? 

 Does the student use other ways for personal support: visual, auditory, tactile, active and 

verbal support? 

 Does the student take part in group activities? 

 Does the student have skills for solving a learning task on his/her own? 

 Does the student have skills for practical application of the acquired knowledge when the 

conditions are different? 

 Does the student have skills for correcting himself/herself while speaking, reading and 

writing? 

The therapeutic process is planned by means of preparation of individual therapeutic programs for 

the student. At this stage, the specific needs of the child, as well as its individual abilities and 

strengths, can be of great importance. On the basis of a precise evaluation of the needs and abilities 

of the student, he/she has the opportunity to be included in individual and /or group therapeutic 

activities. These activities can be:  logopedic, working with a psychologist, working with a Montessori 

pedagogue, working with kinesiotherapist, working with art therapist, working with a music 

therapist. The aim of the therapeutic activity is both to stimulate the child's individual abilities and to 

minimize the consequences of the disability on his/her complex development. Very often during 

these activities the children receive the necessary individual care and support for the fulfilment of 

specific adapted tasks. As a result, accumulation of positive feelings and satisfaction of the 

achievement is observed. This plays a key role in forming positive attitudes and motivation for the 

activities in the child. 

6.1.1. Structuring the environment 

The structured environment consists of elements that allow the organization of the material 

educational environment. What is important here is the way the furniture and training 

materials are situated in different areas: in the classroom, on the playground, in the workshop, 

in the bedroom, in the corridors, in the specially designed dining and changing rooms, etc. 

There are several reasons for specifying material structures (Coster et al., 2012). First of all, 

they secure the organization of the environment for children with specifics in their 

psychophysical development. The second reason is related to the clear physical and individual 

boundaries that stimulate children's understanding that every physical space (of the 

environment) has a beginning and an end. The third reason is related to the undisputedly 

proven fact that such an organization minimizes the visual and auditory factors of distraction. 

Many researchers note that the degree of environmental structuring is directly dependent on 

the level of self-control of the child, not on the level of cognitive processes. 

Bhaskar&Danermark (2006) reasonably point out that greater student self-dependence 

reduces the level of environmental structuring. For example, a child with stong functioning 

autism may develop limited ability for self-control. Such a child will need a higher level of 
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environmental structuring for learning than a child who demonstrates a lower level of 

cognitive development but better self-control mechanisms. 

The structured environment consists of: 

 Location. It is necessary to organize the environment so that it includes all premises 

where children with multiple disabilities spend their time. 

 Design. Establishing distinct visual and material boundaries: Furniture in the classroom 

(libraries, shelves, panels, tables, mats and rush-mats and dividing borderlines) should be 

positioned in such a way as to differentiate one area with a particular purpose from 

another. Floor coverings in various colours or self-adhesive tapes can be used as visual 

markers for borderlines. Reliable information on the specific features of children with 

autism spectrum disorders accompanied by additional deviants in function is obtained 

from screening tests (J. Williams et al., 2008).It is found that these children cannot 

intuitively segment the space, as opposed to, for example, children with typical 

neurological symptoms. In this sense, we can talk about limited orientation skills in large 

and open physical spaces. Difficulties have been demonstrated in solving three main 

problems: 

o What happens in each particular area? 

o Where is the beginning and end of each area? 

o What is the easiest way to reach the desired area? 

 The relevantly positioned objects display the precisely defined borderlines of each area, 

reducing the maximum negative effect of the chaotic movement in the room. It is easier 

for the children to understand that there is a place for each specific activity. Visual 

limitations can also be placed in each area in order to differentiate the children's 

personal physical space. The visual hints improve spatial orientation and reduce the need 

for help to a minimum. 

As mentioned above, the precise and careful structuring of the material environment reduces 

the effect of side incentives. Pierce & Porter (1996) specified some basic rules for specialists 

working with children with autism and teenagers, representatives of the wide range of 

combined disorders, and for their parents and family members: 

 to follow the concept of using muted colours in the premises, given their calming effect; 

 to minimize the visual "noise" in the form of wall-hanging materials, seasonal 

decorations and exposed educational materials; 

 to use special covering over the unnecessary materials for the particular situation and 

other distracting objects (computer, copier, TV, etc.); 

 to store equipment and materials in another area (for example, the area intended for 

games should have a limited amount of toys used by the child; weekly replacement of 

toys: offering "new" and removing the "old"); 

 to use natural light, reducing the time of operation of fluorescent lamps which have a 

distracting effect; to isolate bright sunlight through special covering materials in order to 

create a relaxed and cosy atmosphere; 

 to fix individual workplaces for the students which occupy the corner spaces in the room 

and thus limit the impact of visual distractions; 

 to use specialized strategies (lower ceilings, acoustic tiles) and hearing aids (headphones 

with a player) in order to eliminate distracting acoustic signals; 
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 every structured environment must be divided into places for: getting instructions, 

independent work, relaxation and entertainment. 

 

The classroom may include the following areas for: group work, independent work, an area for 

individual teaching, entertainment area, relaxation area in case of a crisis. All these areas have 

distinctive visual borderlines for realizing their specific purpose; to make an appropriate 

organization of space. 

The effective application of the structured training method requires a highly organized physical 

environment. It is essential to keep the various teaching materials and learning aids out of the 

students' visual perimeter. At the same time, the specialist must be given the necessary 

materials for manipulating in a specific situation. 

6.1.2. Visual schedule  

The visual schedule is considered to be one of the most important components of the 

structured learning environment that addresses the needs of children with combined 

disorders. The visual schedule generally provides information on the nature and consistency of 

the planned activities. In fact, many of the events do not occur routinely in the same sequence. 

This can be a precondition for generating behavioural problems in case of unexpected 

changes. Existing scientific evidence unequivocally shows the advantages of the method used 

(Mesibov, et al, 2002, Massey & Wheeler, 2000; Bryan &Gast, 2000), which helps to develop a 

positive routine, increase of communication efficiency and social integration. 

Most people do not follow visual schedules when they are at home. Children with autistic 

spectrum disorders and accompanying disabilities have difficulties without a composite time 

sequence. Of particular importance is the increase in the volume of structuring patterns in 

their lives (Van Bourgondien et al., 2003). 

The visual schedule is a science-based method. The theoretical schemes of researchers present 

arguments related to the cognitive processes of thinking and memory. It has been found that 

the basic foundation of the schedule is iconic thinking, which is often manifested as a strong 

side of autistic people. Visual thinking proceeds on the basis of images formed by earlier 

experience in order to solve a particular case. This type of thinking corresponds to memory, 

imagination - they all operate with visual images. Representatives of the autistic spectrum are 

considered as "visually thinking". The dominant development of visual perceptions, compared 

to verbal, is the result of mental processes that in autistic people differ significantly from those 

of the normally structured brain substrate. The specifics of mental processes in subjects with 

autism spectrum disorders have been examined by Reed & Peterson (1990). It turns out that 

each object provokes different associations. They are presented in multiple images and scenes 

that constantly "pierce" the mind and have a visual dimension. The authors distance 

themselves from the linear type of thinking and promote the idea of associative thinking. 

Concepts are built by sorting images of similar categories. Obviously, the predominant type of 

visual thinking also determines the visual form of communication. 
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The schedule overcomes difficulties that result from episodic memory deficits related to the 

sequence of events in the time continuum. In the studies of children with multiple disabilities a 

hypothesis arises about different mechanisms of information processing, for different ways in 

the organization of experience. A number of experiments show that their memory is rather 

unconscious or subconscious than semantic. The unconscious memory of these individuals has 

the statute of a habit unlike the semantic intellectual system. Some psychologists (Minshew& 

Goldstein, 2001) define the memory of those with autism such as Rote memory, which is 

interpreted as a cognitive deficit. The term is associated with the storage of information that is 

not rational for the individual. 

The advantageous characteristics of the visual schedule are differentiated into the following 

positions (Mesibov et al., 2005): 

 The visual schedule method allows a person to learn certain habits, to transfer them to 

new situations, to expand the perimeter of their interests; 

 Helps to increase flexibility and ability to cope with issues and problematic situations 

emerging in the future;   

 Helps to eliminate unacceptable patterns of behaviour, reduces anxiety levels, and 

hence, the frequency of conjunctive problems through high predictability of events. 

Maximum comfort is achieved in everyday activities; 

 Stimulates the development of autonomy and independence in the person with autism, 

which increases his/her self-esteem; 

 Assists children with language problems in understanding and performing the 

instructions of the specialist; 

The schedules specify the type of activity that takes place within the defined timeframe and 

prepare the children for the upcoming changes; help the independent move from one activity 

to another, from one zone to another, indicate the direction of movement after completion of 

the specific task. Visually programmed activities have a broad physical scope of application 

(classroom, sports hall, occupational therapy area, logopaedic lessons, at home, at Sunday 

school, etc.). 

Typical for the visualized schedule is the strategy "beginning - afterwards". It allows to modify 

and change the beginning of the exercise, the type of activity, the task, if necessary. The need 

for modifications can also occur during the completion of the assigned task, with the help of a 

specialist, depending on the coming changes in the condition of the child (presence of anxiety, 

sensory overstimulation, external and internal distractions), and its ability to perceive the 

information. 

Schedules include different types of social interaction (for example, showing the completed 

work to the specialist/parent to get a positive "support" which requires the corresponding 

language forms of expression or request towards the communicating partner). 

When developing the schedules, in order to increase the motivation of the pupils, the less 

attractive activities must alternate with the more preferred activities. The effectiveness of the 

application of the visualized schedules requires children to be trained to use them fully and 

regularly. Sperry & Mesibov (2005) specify that the visual schedule should be treated as a 

permanent type of auxiliary technical tool. For children with combined disorders, the regular 
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use of the visual content of structured information is transformed into a habit. The last one 

ensures the achievement of complete independence, eliminating their categorical dependence 

on others during their entire conscious life in the family, in the school, in society. 

In summary, the visual schedule method has a rich arsenal of benefits for both children and 

their families. Faherty (2000) proves the strong impact of visual programs mostly at home. The 

school day is routine in itself, and when the child returns home, it is unable to do the same 

intense efforts for successful functioning as in school. The time it takes to create a visual 

schedule will not only save future efforts but also provide habits, independence and 

confidence, reduce aggression, and reduce frustration. 

Materials: 

 Educational materials for students are adapted to their intended purpose. They can be: 

 Paintings or photographs /of objects and forms from nature and everyday life/. 

 Information boards for visualization / as elements of the structured environment/. 

 Didactic materials of a different nature supporting the educational process. 

 Worksheets and tests of standardized origin. 

 Adapted questionnaire sheets. 

 Materials for tactile, sensory, acoustic stimulation. 

 Multimedia lessons and presentations. 

 Educational software games. 

 Materials designed to stimulate fine motor function. 

In today's special pedagogy, teaching methods based on computer technology take an 

increasingly important place. In this regard, specialists working with children with multiple 

disabilities integrate in their work software and hardware designed for the training of such 

group of children. It is observed that pupils respond positively to an interactive learning 

environment. Motivation and interest are rising. Positive results are reported.  

6.2. Materials and Methods 

Below a number of teaching methods are explained. In addition to a description of the methodology, 

the necessary materials and sources are also listed. With each teaching method the concrete 

objectives are situated within the development domains. 

Abbreviations development domains: 

 ME: Musical education  

 MD: Motorial development  

 L and C: Language and communication 

 WO: World orientation  

 SED: Social-emotional development  

 CS: Communication skills 
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Activities from both countries 

 

6.3. Music perception 

6.3.1. What is music perception? 

Music perception is literally about 'perceiving' music. All kinds of instruments can be used, 

such as the guitar, the piano, the drums or the triangle. Clapping your hands is also a form of 

making music and your voice is also an instrument. Besides the use of instruments, you can 

devise your own texts. Starting from a safe situation you can make your favourite music 

together or make sounds with a story read out. You can also make sounds on the piano and 

listen together how they fade away.  

With music therapy one can work with music in many different ways, to work on individual 

goals. Entirely depending on (development) possibilities, taste, mood and support demand. 

Sometimes this means listening to music, sometimes playing yourself. Sometimes enjoying 

the interactions is central, then again 'just' contact. Then again relaxation or actually 

activation: it is all possible. With people with a severe multiple disability, it often happens 

that you're working on the same goal for a long period. Music as a means then has the nice 

features that it offers easy recognition, that repetition does not  easily become annoying and 

if this is the case, that endless variation is possible! 

Some examples from the offer within our school: 

 Singing and offering children's songs 

 Singing and offering do-songs: songs with which the children learn movements / use 

SWSM gestures or with which attributes can be used. 

 Lap songs / nursery rhymes 

 Playing with musical instruments 

 Free dancing to music 

 Dance lab/rhythmic games on music 

 Toddler's  writingdance 

 

6.3.2. Development 

Music is listening… 

Many different types of music. While making music or listening, the environment is still quiet, 

so that your attention is automatically drawn to the music. 

 

Music is feeling… 

Music can affect how you yourself are feeling. For example, you can get cheerful, or 

completely calm and relaxed because of the music. Music is also feeling vibrations. Hearing 

and feeling a musical instrument at the same time gives a very special experience, which is 
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different with every musical instrument. 

It is also possible to give someone a so-called rhythmic massage . 

Music is watching… 

There are also people who love to watch when music is played. 

Watching hands playing, a bow or drumsticks. This can also be your own 

hands, if you play yourself. It can also be fun to watch when someone moves or dances to 

music. Of course also dancing together: very small with only your hands or very big in the 

case of wheelchair dancing. 

Music is playing… 

Almost everyone has opportunities to play themselves, with or without help. Here everyone 

is individually checked for his possibilities and interests. One person likes to play the strings, 

the other the piano keys, others can hold a drumstick and play a drum or xylophone. There 

are also people who enjoy playing with a bellring, samba balls or chimes. The music that is 

played is usually improvised. The educator or music therapist sings or plays along but you can 

also play along with a CD. Think for example of drumming with a fanfare band, orchestra or 

dance music from Africa.  

Music is expression… 

When a pupil plays himself and / or makes his voice heard, his own expression and his own 

individual utterance is central. By playing or singing with him (or her), the pupil is challenged 

to further enlarge this expression. Moreover, the expression is confirmed in a positive way. 

This also enhances the pleasure in making music. And the experience of making music itself is 

of course very important!  

Music is contact… music is interaction 

This way of playing music together is a very special way of being in touch with the other 

person. 

Especially for people who can not talk. In this way, music becomes an (alternative) means of 

communication. One plays, the other reacts, the performance is getting louder or softer, 

there is fun or seriousness, countless possibilities ... It always gets different.  

Music is movement…  

Everyone knows, music easily excites people to join in movement. With your foot, your head 

or with your whole body. If you play yourself, this of course means that you yourself make 

the (directed) movements, which cause the music to sound. 

In this way, motorial skills and eye-hand coordination are practised during music making. 

And last but not least .. music will set emotions going in a very unique way. 

Music is relaxation… 
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Music can also have a very special effect on people so that they release an excess of (muscle) 

tension. Sometimes only by listening to music, sometimes in combination with feeling the 

vibrations of musical instruments. 

It is certainly also true that through music muscular tensions are (temporarily) broken. 

Often it happens that breathing automatically becomes calmer and deeper all by itself while 

playing or listening to music. The opposite is also possible: it is not difficult to activate people 

through exciting music!! 

Music is… individual taste 

You can always find this again: tastes differ! Fine for everyone, but certainly for people with a 

severe disability, is that music is always accessible nowadays, thanks to our modern 

equipment. No one is more dependent on live music, although that often offers an extra 

value. 

For educators it is important to observe carefully which music is pleasant for our pupils. 

Actually even more than that: you have to be aware why you start music and which music 

when. Remember that also silence can sometimes be very pleasant  

 

 Development do-songs: 

o The children are sitting on their chairs or on the carpet 

o Singing the songs: with each song we show a picto or a concrete object ( = a 

referrer) to announce the song eg picto of an elephant or toy elephant = the 

song of the elephant  

o Possibly show materials or gestures that can be used in the do-songs  

o Singing again with gestures or the necessary materials and encouraging the 

children to move along with the song  

o Using SWSM  

 

 Development lap songs / nursery rhymes: 

o The children are sitting on the carpet 

o The teacher always takes one child at the time on the lap 

o We are singing the lap song, the teacher is making swaying movements with 

the child on the lap 

o We repeat the song until everybody has sat on the lap 

 

 Development playing instruments: 

o The children are sitting on their chairs or on the carpet 

o The instruments used during activity are presented to all children  

o The teacher indicates one or two children who are allowed to experiment 

with the instruments  

o The teacher plays the instrument and moving on the rhythm, the children are 

moving along  

o Clearing the instruments 

 

 Development dancing: 
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o The children are sitting on their chairs in a circle or are standing straight  

o We're  listening to music 

o Free movement on music 

o Imitating movements of the teacher 

o Turning off music  

 

 Development of dance lab: 

o The children get a cloth each 

o The children imitate the movements that the teacher presents.  

o For example: waving; waving low against the ground or waving high in the 

air, putting it on the head, ... 

o The children get a little stick 

o The children imitate the teacher: 

 For example: ticking on the knees, ticking on the head, 

ticking two sticks against each other, ticking on the floor, . 

o The children are walking around on the music and form a train 

o The children pretend to be a sleep  

o We all wake up and we 'wash' our body parts, starting with the cheeks  

 

6.3.3. Goals 

 ME: when the pupil is invited to it, the pupil uses certain senses during observation. 

 ME: the pupil enjoys and appreciates. 

 MO: the pupils are getting aware of their own body  

 

6.3.4. Materials 

 Songbooks, musical instruments, sound scales, CDs,... 

 The radio/CD player of the classroom is used 

 

6.3.5. Useful sources: 

 “Ernstig meervoudig gehandicapten en muziek” van Ellen Bom  Muziektherapeute 

 “www.Hartmelodie.nl”  

 EIM-method 

 

6.4. Snoezelen 

 

6.4.1. What is 'snoezelen'? 

The term 'snoezelen' is a fusion of the words 'sniffling' and 'dozing'. This definition 

immediately indicates that a 'snoezel'-moment includes an activating (exploratory sniffling) 

as well as a relaxing component (soothing dozing). A 'snoezel'-activity consists in offering 

primary visual, auditive, tactile, taste and smell stimulants in an pleasant environment.  
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 With 'snoezelen' it is important to respect a number of principles.  

First of all, incentives must be offered in a balanced and selective manner. This implies that 

as an educator you must not overstimulate the person. In doing so, a balance must be found 

between activation and relaxation taking account of the choices and the pace of the person.  

An adequate basic attitude and guidance play a key part with 'snoezelen'. 

If 'snoezelen' is happening in a specially designed  'snoezel'-room, it should meet with a 

number of conditions. A 'snoezel'-room should not only be accessible and user-friendly (safe 

and hygienic), it should also offer a varied and attractive range. Structure is also an important 

characteristic of a good 'snoezel'-room. It is also possible to build in 'snoezel'-moments 

during daily care.  

The effects that are intended with 'snoezelen' are diverse and numerous. First of all, 

'snoezelen' is a relatively easy-to-implement daytime activity that people can enjoy and with 

which they are encouraged to explore and relax. 

 According to a number of studies, 'snoezelen' should also have a beneficial effect on the 

involvement and well-being of people with disabilities.  

According to certain authors, 'snoezelen' should also have a beneficial effect on: social 

contact and interaction, alertness and concentration, initiative, choice stimulation and self-

determination. Reduction of  problematic behaviour and developing adaptive behaviour are 

also suggested as possible effects of 'snoezelen'.  As recent investigation results are not 

unambiguous, they should be interpreted with caution. Recent research suggests that any 

positive research results could be due to the relational (interaction) aspects between a 

person and his educator rather than to direct effects (related to the environment and / or the 

material offered) of 'snoezelen'. Further investigation should bring more clarity on this. 

 

Within our school we offer passive and active 'snoezel'-moments: 

 Relaxation room  

o This room can be darkened via a special curtain 

o Lighting: full spot lighting or 2 black-lights  

o Liquid projector with different motives: colours, clouds, .  

o Mirror ball 

o Waterbed : with adjustable temperature 

o Vibratory floor wiht boxes 

o Music installation: CDs  

o Hanmock 

o Foam – bean bags 

o Big balls to lie on, roll on, .. with the belly 

o Large mirror 

o … 

 

 Stimulation space  
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o This space invites you to take action 

o This room can be completely or partially darkened:  spotlight 

o Starry sky: ever-changing colouring lights on the ceiling  

o Soundboard: adjustable in 8 positions and sound strength: animal sounds, 

musical keys, musical instruments, vehicles, ... 

o Ball track with large pastic balls 

o Vibratory plate 

o Bubble unit: with or without bubbles, coloured water, … 

o Swing planks: round/bed 

o Air mattress 

o Small cocoon : revolving seat with hiding possibility 

o Optionally, body lotion can be taken along for a massage. 

 

6.4.2. Development  

Choose your space 

 An existing 'snoezel' room 

 A corner in the classroom 

 Consider the people who are going to 'snoezelen' 

 

Make the space practical 

 Make sure that there are sufficient sockets 

 It may be necessary to stretch a cloth to store something  

 Supply adequate ventilation 

 Provide comfortable sitting and lying positions 

 Make sure that the room is accessible to everyone  

 

Think of sphere 

 With blankets, cushions, christmas lights, mirrors, … 

 Use  special 'snoezel' materials such as a projector, a waterbed, a blackbox, … 

 You  can als make materials yourself 

 Decorate the room according to a specific theme, eg the sea  

 

Choose senses 

 Do not overstimulate 

 Select  1 or 2 senses to respond to 

 Watching: light effects, blacklight,… 

 Hearing: spheric music, stories, musical instruments,… 

 Feeling: feeling plates, cuddly toys, massages,… 

 Smelling: spread and aroma  

 … 

 

'Snoezelen' actively or quietly 

 Quiet: 
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o Make sure you are not disturbed during the "snoezelen"  

o Listening to music, watching projections, enjoying massage,… 

• Active: 

o Go on discovery in the 'snoezel'-room  

o Use interactive 'snoezel'-materials such as feelboxes, … 

o A waterbed can be used to show physical tricks such as forward roll, … 

In both cases, everything is allowed as long as the senses and making contact with 

themselves and the environment are central. 

6.4.3. Goals 

 ME: the pupil enjoys and appreciates 

 ME: the pupils are amazed by surprising things around them 

 ME: when the pupil is invited to it, he uses certain senses during observation  

 WO: The pupil is open to and responds to multisensorial perception  

 

6.4.4. Materials 

 Own materials are used, which have been home-made or brought from home  

 The radio/computer/beamer/projector of the class can be used 

 Existing purchased "snoezel" material (check in your group) 

  There are several 'snoezel'-rooms at school: a passive 'snoezel'-space in "'t Wijland", 

an active 'snoezel'-space with the "infants",  

 

6.4.5. Useful sources: : 

 “Start to snoezel” van Snoezelke 

 

6.5. Sensorial play 

6.5.1. What is sensorial play? 

This activity is mainly about the acquisition of experiences and impressions through the 

different senses. Exploring and experimenting with different materials is also central. 

 

We explore the world through adapted sensorial activities. This can include: smelling, feeling, 

tasting, listening and watching. We offer materials on the table or in cases. Sometimes also 

tools to help are offered to experiment even more. 

If possible, we try to adapt this activity to the theme that we're working on in the classroom. 

The activity can be offered individually or in groups, depending on the contents. 

Examples of materials:  

 Sand : dry – wet 

 Maize : on cobs  - maize grains 

 Birdseed / Sunflower seeds 
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 Autumm fruits : nuts, chestnuts, acorns 

 Branches / leaves  

 Egg shells 

 Rice / Macaroni 

 Water : cold – warm – with foam  – coloured  

 Whipped cream/ shaving cream 

 Bread dough / salt dough 

 Clay /modelling clay 

 Mixture of paint and glue 

 … 

 

Examples of possible tools to help 

 With sand : jars, spoons, funnels,… 

 With maize : shovels, bottles, cylinders, tubes,  … 

 With water : boats,ducks, watering cans, funnels, … 

 With clay : blades, moulds, rolling pins,  … 

 

Ways of offering : 

 Discovery table (present in nursery classrooms) 

 Flat, wooden bowls  (present in nursery classrooms) 

 Deeper red bowls (present in nursery classrooms ) 

 Wash basins 

 On the table, possibly with table protector 

 For children with a hypersensitivity the material can also be offered in eg a footbath 

 

6.5.2. Development 

Preparing materials 

 Preparing  the trays 

 Putting materials in the trays 

Starting activity  

 Pupils are offered a tray with material 

 Pupils are allowed to experiment and explore themselves 

 Educator goes to the pupils to experiment with them, to show still other possiblities 

Clearing materials  

 

6.5.3. Goals 

 ME: The pupil explores (with all senses) all kinds of objects and matterials in his 

environment. 

 ME: The pupil comes to all sorts of discoveries in his game. 
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 ME: The pupil experiments (manipulates, transforms and combines) and plays with 

all kinds of materials. 

 WO: The pupil is open to and responds to visual and auditive perception.  

 SED: feeling emotionally good, having fun, being curious. 

 

6.5.4. Materials 

 Materials that relate to the theme 

 Trays to put in material 

 

6.6. 'Creasmos' 

6.6.1. What is 'creasmos'? 

This activity is a sensorial, senso-motor activity.  

Sensomotorism is the motor response to a sensorial stimulant. Observation can not take 

place without action, but an action can not happen without perception. 

When doing handicraft, we focus on sensorial stimulation, for example, touching, vision and 

hearing and smelling (to a less extent). The focus is on motor stimulation. Communication 

with the educator is of great importance. 

The activities offered must be challenging and attractive, giving the pupils the chance to use 

all the opportunities they have. We also take into account while offering the craft activities,  

the way of experiencing. In addition, we also take into account the communication level, 

sensorial development, motor skills and senso-motor integration. These are stimulated or 

applied where necessary. 

The experience, perception of the materials is the essence of the activity and is leading us to 

an action. 

It is important to let the pupils do things themselves as much as possible; to feel for 

themselves, to take hold for themselves, to move, to experience, to experiment. If necessary 

(with most pupils with SMD) with the help of the educator. Always check how you can help 

or support the pupils motorically during the activity. 

Always make clear what the intention is: seeing, feeling, smelling and hearing. 

Consider what the pupils can manage. If necessary, you can split up the activity into different 

parts and moments eg if the pupils can only cope with a limited number of stimulants at one 

time, it is important to take stimulant dosing into account. 

Some examples: 

 Painting techniques: 

o finger paint 

o brush  + poster paint 

o brush + watercolour 

o stamping: sponges, cotton buds, cork, stamps, paper, ... 
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 Drawing techniques: 

o pencils 

o coke cakes 

o chalk (blackboard-, pavement-) 

o fingers (sand, board) 

 Collage techniques: 

o tearing 

o making balls 

o sticking: fabric, paper,... 

 Free experimenting: 

o Paint  – paint+glue  – paint+foam 

o Types of paper  

o … 

 

6.6.2. Development 

Preparing material  

 Supplying material eg. paint, brushes,…  

 Supplying necessary protection eg for the children's clothing, for the table (or seat 

shell) 

 Showing the materials and the attributes: letting them experiment + possibly 

introducing a technique. 

 Depending on the possibilities of the pupils, we try to ensure that the pupil works as 

independently as possible. 

 In our class, the experience of the technique and the discovery of the material is 

more important than the final result . 

Starting activity 

Each craft activity begins with the discovery and exploration of the materials through the 

senses.  

For example: 

Applying the poster paint with a roll on a sheet of paper to use it as petals for a "flower for 

mum." 

The sheet:  

 Showing (moving it for the pupil) 

 Letting it hear (moving quickly while it starts making a certain sound) 

 Letting it feel  (under/on the little hands, other body parts) 

 

The roll:  

 Roll it over the hands, fingers, arms, head,… of the pupil 

 Use more or less pressure 

 Use variations in speed  

 Now and then put the roll in the pupil's hand or hold it together  

 Make the roll movement together     

 Make the pupil aware of the movement by doing this for a while, try this by left and 

right hand 



Manual of Education for pupils with SMR    36 / 56 
 

The paint:  

 Show the bottles of paint: name the different colours 

 Shake with the bottle 

 Put paint in the pot: look at how this drips, falls 

 Possibly put: finger of the pupil in the paint, rub a hand with paint and let it play, 

with it, let the two hands feel together or explore with the paint 

 Educator applies paint to the roll and then the roll movement is carried out together 

on the sheet. The pupil can now see the transferred paint on the sheet. Roll the 

entire sheet full of paint. 

 Here the educator has to determine what exactly is needed in function of the later 

processing of the painted sheet. Eg. The educator cuts out petals here to make a 

flower for Mother's Day. 

 

Clearing materials 

Washing all craft materials, putting them in the right place in the group. 

Putting away the crafted leaves, so that they can dry and later be worked up to a certain final 

result.  

       

6.6.3. Goals 

 ME: Discovering their possibilities, retaining and expanding. Experimenting, exploring 

of different materials within different themes. Stimulating the senses 

 SED: enjoying the activities so that the development is stimulated in a playful and 

creative way. 

  L and C: expressing preferences, making choices eg colour, naming (verbal or non-

verbal) of materials, colours, what the educator / pupil does 

  WO: contact with the world around them  

 

6.6.4. Materials 

 Materials that relate to the theme 

 Craft material  

 

6.6.5. Useful sources 

 The book: 'Ervaar het maar met … knutselen'  Thyra Koeleman. 

 

6.7. Relaxation  

6.7.1. What is Relaxation? 

Relaxation is a psychotherapeutic method that makes use of conscious relaxation and control 

of muscle tonus. The point is that we're getting more aware of our body and our feelings 

through a series of exercises.  

If we integrate it in the daily therapy of children, relaxation has a lot of beneficial effects. It 

creates a bond of trust among the children and also strengthens the bond between the 
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children and their therapists. It reduces stress, it helps to keep breathing under control, it 

improves the quality of sleep and also their self-image. When we are in harmony with 

ourselves and listen to our body, we usually feel better about ourselves. 

Components of a relaxation lesson are: yoga postures, breathing exercises, singing, dancing, 

massage, footbath, 'snoezel'-bath,  

Some examples: 

Breathing games: 

 Exercising abdominal breathing: putting  both hands on the belly and feeling how the 

belly goes up and down. 

 Humming like bees: we take a flower and smell (SWSM-gesture) with our nose. We 

do abdominal breathing and then we hum as long as possible. We feel with our 

hands in our necks the vibrations of the buzzing. We can also put our fingers in our 

ears to hear the effect even better. 

 

 

Circle dancing 

  "We make a circle of boys and girls" 

 "With my hands slap slap slap" 

 "I have a rose in my hand" 

 "The walking tree" 

Yoga exercises in the circle 

 "Low to the earth I make myself small": We make ourselves as small as possible 

 "Up to heaven, I want to be big": We stand up straight, arms in the air, we stretch 

ourselves and finally we also stand on the toes 

 "Whirling in the wind, I 'm spinning around": We spread our arms horizontally and 

we wave our trunk from left to right, several times in succession 

 "Hopsa, heisasa, feet off the ground": jumping 3 times and the 4th time on 'ground' 

 The sun salutation 

 The animal postures within yoga. 

Movement game: all in the circle 

 "As small as a mouse": we make ourselves as small as possible 

 "As big as a house": we stand upright and raise our hands high in the air, the hands 

come together and form the roof of the house 

 "As fat as a bear": we stand in a spread position and spread our arms wide 

 "As thin as a spear": we jump and bring our legs together and bring the arms next to 

the body 

 "As long as a bus": we lie on the belly and stretch out our hands 

 "I throw a kiss at you": we lie down and throw a kiss at our neighbour . 

Massage games: 

 An exercise per 2: sitting opposite each other. 

 “Olleke, bolleke, rubisolleke, olleke bolleke KNOL! “ 
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As you say the words, seize the wrist and change hand over hand. Make sure you are 

near the shoulder when you are almost at the end of the verse. 

At KNOL! Grab the arm with both hands and slide it down in one go. 

Repeat three times. 

You can vary with your voice hard and soft, fast and slow, cheerful and exciting. 

Of course, the other arm must also! 

 “Hansje pansje kevertje” 

Saying the verse while making gestures on the body.. 

 One exercise per 2 in front of each other: Massage song: "Fine massage" 

 Helen Purperhart massage cards: suitable for mutual child massage as well as for 

individual massage. 

  An exercise per 2 but the children are sitting in each other's "house": the rear child 

draws with the index finger on the back of his fellow pupil 

"The moon is round, the moon is round": we draw a large circle on the back twice 

"She has 2 eyes": we draw two eyes in the circle 

"A nose": and also draw a nose in it 

"And a mouth": and finally we draw a mouth  

 

Massage moments Massage of hands – feet – belly – back – face  

 The children may lie on their mats while the teacher massages arms, legs, belly, ... 

 The children also receive oil or cream on the hands that they are allowed to smell.  

We wait with rubbing.  The scents are alternately different: lavender oil, hand cream, 

body cream.  We massage our hands, we pay extra attention to all the fingers. Use of 

attributes such as massage rollers - feathers - brushes - ... 

Rest moments 

 Starting moment: the children are each lying on their mat and listen to the music: 

just make it easy, make it quiet for a moment.  They try to breathe in and out 

properly. 

 Final moment: the children are each lying on their mat and listening to quiet music. 

 

6.7.2. Development 

Preparing  material  

 Prepare all necessary materials in the room: prepare the mats, prepare the music ( if 

necessary already playing), prepare all attributes (massage rollers, massage oil, foot 

bath…). 

Starting activity 

 It is the intention that we offer quiet and active moments alternately. 

 Taking off shoes 

 The children sit or lie on the mat 

 Quiet, relaxation music is started 

 Possible contents: 

o Breathing exercises   

o Hand games and / or hand massage 

o Massage or massage games 
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o Yoga excecise or a movement game 

o Foot bath and/or foot massage  

o Thrill massage 

o Aromatherapy 

o … 

Clearing materials  

 

6.7.3. Goals 

 MO: Basal stimulation:  

o The children experience and respond to touching / tension & relaxation. 

o The children experience, put up with, react on influencing the breathing 

rhytm. 

 ME: The pupil enjoys and appreciates 

 MO: Physical perception:  

o The children experience, realize the limits of their own bodies. 

o The children learn to become more aware of their bodies.  

o The children learn to know and to put their limits .  

o The children learn to improve their concentration.  

o The children learn to be able to relax better. 

 SED: Social experience:  

o The pupil  accepts contact via one or more channels (tactile, auditory, visual, 

taste and smell perception). 

o The pupil experiences the distinction between his person and the others. 

o The children learn to make contact with someone else to rely on the other 

person, to be reliable themselves and to experience the pleasure of playing 

together. 

 

6.7.4. Materials  

 Relaxation material 

 The radio/computer of  the class is used 

 

6.7.5. Useful resources  

 “Aanraken een levensbehoefte”   

 “Spelenderwijs”  

  “2 maten rust”   

 www.shanti-aum.be/klank-healing 

 www.massageplaatsen.be 

 

Activities only in Belgium 
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6.8. Experience theatre 

6.8.1. What is experience theatre? 

Behind a large white canvas objects are shown, so that the pupils see shadows. A different 

song is heard with each material.  

The children 'experience' the objects first from a safe distance and afterwards we bring them 

step by step closer to them.  

During this activity, we try to stimulate the senses of children as much as possible. We do this 

by using nice attributes or objects such as: a light garland, a rattle, a soft teddy bear, a 

waving cloth, ...  

We always try to make it a pleasure moment by which the experience and exploration are 

central. 

As pupils have visual problems in certain groups,  also a black light or spot is worked with. 

This is to draw the children's attention to that particular object. If the visual problem is too 

strong, the canvas is even omitted .. 

6.8.2. Development 

Preparing  materials :  

 Hanging up the canvas (on the grid on the ceiling / on the wall hooks) 

 Setting up the lamp  

 Preparing music (computer or radio)  

 Preparing a tray wiht materials (behind the canvas) 

 Lowering shutters and turning off light or closing the curtains  

 Starting activity 

 Light behind the canvas is switched on, so the pupils know that the activity will start  

 The music is started (always the same starting song with the same material) and the 

first material is removed from the tray. This material is first held in front of the lamp, 

behind the white canvas and moved to the music. Afterwards, the educator goes 

with the material from behind the canvas to each pupil.  

 Different materials are used for every song, but the action remains the same: first 

behind the canvas, then with each pupil  

 After the last song (each time the same final song), the light is turned off (this is how 

the pupils know that the activity is finished)  

For pupils with visual problems:  

 The black light is on and each child is individually visited with a music box and a light. 

 The music is started and the material is applied to each child individually (each song 

uses a different material) After the last song the music box and the light comes back 

to indicate the end. 

 Clearing materials  

6.8.3. Goals 
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 ME: When the pupil is invited to it, the pupil uses certain senses during observation  

 WO: The pupils are open to and respond to multi-sensorial perception: auditive, 

tactile and visual perception  

 ME: The pupils are amazed by surprising things around them 

 ME: The pupil enjoys and appreciates  

 

6.8.4. Materials 

 Materials that relate to the theme 

 The radio or computer for music 

 

6.9. Hokus Pokus 

6.9.1. What is 'Hokus Pokus'? 

It is a method to teach children with multiple disabilities and autism spectrum disorder (ASD) 

to  communicate in a more unambiguous way.  

By stimulating the senses, one works more targeted on contact, basic communication and 

starting symbolization.  

Three 'magic boxes' have been developed for this.  

The 'basic box' and the 'music box' have been developed for children and young people with 

severe to profound intellectual disabilities, with whom it is very important to initiate a non-

verbal dialogue.  

The 'theme boxes' are intended for children and young people with moderate to severe 

intellectual disabilities and normally developed toddlers and infants.  

Stimulating and exciting the senses is central to 'Hokus Pokus'. Materials are offered, close to 

the child. Every child is given enough time to fix the objects, to follow them with the eyes, to 

hear, to feel, to hold, to manipulate, to smell or to taste. An educator accompanies the child 

when exploring materials and tries to tempt the child into a reaction, interaction and 

communication. 

6.9.2. Development 

Preparing materials   

 Preparing music (computer or radio)  

 Preparing tray with materials (either the basic box, or tray per theme or suitcase)  

Starting activity 

 The opening song of 'hokus pokus' is started (depending on which form you work 

with)   

Clearing materials  

6.9.3. Goals 

 CS: Teaching a functional basic vocabulary 
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 CS: Encouraging imitation, communication and language 

 CS: Communicating via one or more communication systems 

 ME: Stimulating and exciting all senses 

 ME: Fixing materials, following with the eyes, feeling, manipulating, smelling and 

tasting. 

 ME: Building up auditive attention, basal trust and recognition 

 ME: Being open to and responding to visual perception 

 ME: Coming to imitation 

 SED: Enjoying oneself 

 SED: Increasing awareness 

 

6.9.4. Materials 

 Materials that relate to the theme 

 The radio / computer of the class is used 

 With some activities use is made of the manual, for the 'basic box' or 'hokus pokus' 

per theme 

 We also work with homemade 'Hokus Pokus' suitases 

Eg. We work with suitcases full of nice things which something is chosen from every 

time together with the children: a balloon, a bubble-blower, a wind-up animal, a 

puppet doll, crazy glasses, ... Then each child is challenged on his "communication 

level" to indicate that they want to play with it or that the educator has to do 

something with it. The children who say something, use 'SWSM', offer something, 

indicate, or use mimics are positively confirmed in the group and receive the material 

to play with for a while. Per moment we choose a few words, gestures that we 

highlight extra . 

 

6.9.5. Useful sources  

“Hokus Pokus toverdoos: Ideeënboek voor basiscommunicatie " by De Bruyn Wendy; Engelen 

Annick and Leonard Lisa.  

This book introduces a method to strengthen basic communication with children with 

complex multiple disabilities. It is first and foremost a book for practice with ideas easy to 

realize and with ready-to-use activities.  

The enclosed DVD contains sample videos showing how to proceed and ideas are found here 

to stimulate basic communication in a playful way.  

In addition to the development of a basic box (stimulating and exciting all senses) and a 

music box (building up auditive attention, basal trust and recognition), 24 other themes 

(stimulating to imitation, communication and language) have been developed. 

 

6.10. MiMakkus – Clown 

6.10.1. What is 'MiMakkus'? 
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The 'MiMakkus' Foundation has developed an approach - the 'miMakkus' method - that 

makes it possible to make substantial contact with people with a cognitive or intellectual 

disability.  

The 'miMakkus' method is based on an equivalent approach, by which people for whom 

language is not (no longer) available, experience contact.  

The 'miMakkus' method fits in perfectly with the basic principles of perception-focused care: 

 Focused on the needs or wishes of the care recipient 

 Supports the care recipient in making self-direction possible 

 Supporting the care recipient with mental well-being   

The methodology completes the above by connecting to the care recipient in an authentic 

non-verbal way.  

 The essence of the 'miMakkus' method is making contact, a basic need of everyone.  

Seeing and approaching the person behind the care recipient from the point of view of rest, 

slowing down and respect. This approach results in, among others, alertness, liveliness, 

pleasure and relaxation with the care recipient. This has a positive influence on the 

emotional well-being of the care recipient and his or her environment. The caregiver 

experiences that he / she can influence the behaviour of the care recipient through his/her 

own behaviour.  

Experience has shown that this reduces problem behaviour with the care recipient. This 

contributes to both pupil and therapist satisfaction. 

Together we're looking for a smile, a happy face or a small gesture. With people with 

intellectual disabilities, words are sometimes no longer possible to make contact. But contact 

is also possible without language. By laughing together, being afraid or having a secret. By 

being different together, enjoying, being together. With a 'miMakkus' clown or a care clown. 

These clowns are trained to make non-verbal contact with people who suffer from a 

moderate or severe form of dementia by means of subtle clownish acts. 

The essence is makinga one-to-one contact with the aim of getting the residents back from 

insignificance for a while. By making fun together or building a game, contact is created. The 

clown is a 'buddy' for the resident.  

It is not about an act or a performance, because the clowns have no particular aim in 

advance, but respond to what the residents  provide. 

A 'miMakkus' or careclown contributes to a positive and pleasant atmosphere in the activity 

that is still noticeable after the visit. 

For example, by tuning your behaviour into the world of experience of the other person with 

small, quiet gestures and soft sounds. 

6.10.2. Development  

 Putting on a clown costume and making up the face. 
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 Collecting materials in bag or case. 

 Approaching the children individually and responding to what is happening. 

Sometimes this can be simply sitting next to someone and blowing bubbles or 

moving along with the rhythm of the child's movements.  

 

6.10.3. Goals 

 SED: Getting the child out of its isolation for a moment 

 ME: Challenging the child to use certain senses 

 SED: Bringing fun 

 CS: Making non-verbal contact   

 

6.10.4. Materials 

 Clown's costume 

 Make-up 

 Large bag or suitcase with different attributes that stimulate the senses such as 

bubble blowers, gloves ornamented with ribbons and pearls , mouth organ, music 

box, stick puppets, ... 

 

 

6.11. MSST 

6.11.1. What is MSST? 

MSST = Multi Sensory Story Telling 

Stories are told in which, according to the pupils'pace, all the senses are addressed, in order 

to convey and to experience what is told.  

 In doing so, both the contents, the form as well as the presentation of the story are 

adjusted.  

The story is supported by materials (objects, music, pictures ...) that actively stimulate the 

five senses.  

6.11.2. Development 

Preparing materials  

 Preparing music (computer or radio)   

 Preparing tray with materials (either the basic box, or tray per theme or suitcase)   

Starting activity 

 The educator tells the story and all supporting materials are used 

 The educator tries to stimulate the children as much as possible with the materials 

and to cause interaction  

Clearing materials 

 The story is finished, the things are stored. 
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6.11.3. Goals 

Bringing a story tailor-made to the children's demands with the help of all the senses so that 

they can experience the story themselves.  

Depending from one child to the other, language is more on: verbal language, use of SWSM, 

passive and active vocabulary. 

 CS: The pupil understands or / and uses one or more communication systems 

 CS: The pupil listens to a story that is told and supported by all kinds of sensorial 

materials. 

 ME: the pupil explores (with all senses) all kinds of objects and materials in his 

environment 

 ME: the pupil comes to imitation. 

 

6.11.4. Materials 

 Materials that relate to the theme 

 The radio / computer of the classroom is used. 

 

6.12.   Sherborne  

6.12.1. What is 'Sherborne'? 

'Sherborne' is a method by which children learn to tune well in to their own body and that of 

others through body contact games. By working together alternately, experiencing that care 

is provided for you and by using your own strength, your self-confidence and body awareness 

will grow. They learn how to make contact in a pleasant way and express themselves through 

body language. Sherborne is unique because it is a method that has playing, touching and 

moving as a starting point. Learning is happening through feeling, experiencing and exploring 

possibilities. 

'Sherborne' was developed as a movement pedagogy by Veronica Sherborne, an English 

physiotherapist (1922-1990), who worked a lot with multiple disabled children. Veronica 

Sherborne was a pupil of Rudolf Laban, dance choreographer and founder of a movement 

classification system, which is intensively used in professional dance and specialist therapy 

movement training. 

A Sherborne session can vary in contents, depending on whether a particular emphasis is put. 

 The children become aware of their own body as a step towards self-awareness. The 

movement exercises that are offered are intended to teach the child to concentrate on his 

body, so that it learns to know and control its body better. 

 The trunk as a centre 

 The weight-supporting body parts, the knees and the pelvis 

 The peripheral parts of the body : hands, feet, head / face   
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6.12.2. Development 

The contents of a Sherborne session may differ, nevertheless we always ensure the same 

structure, the same beginning and end. 

Beginning 

 Removing socks and shoes 

 Infants sit in circles on the ground  

 Singing Sherbornesong:  

“The children are ready, let's start then, we are so cozy in our house.  We can see 

everything, we make fun for 10, tralalalalalalalala,…” (melody : the zeppelin) 

 Awareness of the body parts : naming parts, finding, touching, massage, … 

Middle 

 The various Sherbone exercises are offered, or a selection of them 

End 

 “Sleeping”: lying down with a blanket, the teacher sings the lullaby to relax 

 Putting  on socks and shoes 

 

6.12.3. Goals 

 MO: Basal stimulation:  

o The children experience and respond to touching / tension & relaxation. 

o The children allow the educator to touch them. 

o Eg. on rubbing, clapping, tickling, blowing, bringing together, ... 

o The children experience themselves as a unit eg: hand is part of the body. 

 MO: Physical  perception :  

o The children experience, realize the limits of their own body. 

o The children learn to get more aware of their bodies.  

o The children can observe and imitate postures eg hands before the face, 

hands on the head, standing up, arms spread. 

 SED: Social experience :  

o The pupil experiences the distinction between his person and the others.  

o The children learn to make contact with someone else, to rely on the other 

person, to be reliable themselves and to experience the pleasure of playing 

together. 

 

6.12.4. Materials 

 Blankets 

 

 

6.13. TikTak  

 

6.13.1. What is 'TikTak'? 
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This musical activity to stimulate the pupils' senses is based on the former children's program 'TikTak' 

that was broadcast on TV. There are videos / DVDs / CDs of this. 

We bring the children's program to life by means of a wooden house with a turntable and doors, 

many materials that we offer to the children. 

We use the TikTak CDs: with every music a watch or do task is performed. 

This happens once for the whole group or for each child individually: i.e. the same TikTak song is 

repeated several times until all pupils have been able to get to know, work and play with the offered 

material. 

Here we try to attract the children's attention, to motivate them to participate, to provoke a 

reaction. 

6.13.2. Development 

Preparing materials 

 Putting the 'Tiktak'-house on the table 

 Preparing the  music (computer or radio) 

 Taking the tray with materials and putting materials in and/or behind the house 

Starting activity 

 Music is started and the material appears on the turntable, when the song stops, 

that material remains on the turntable, so the pupils know that the activity starts. 

 Different materials are used per song and the pupils have to watch or act according 

to the task. We provide about ten songs and objects for a 'Tiktak' session.  

 In the end, the same song is heard from the beginning and the material is 

systematically taken away from the turntable, so the pupils know that the activity is 

finished.  

Clearing  materials  

 

6.13.3. Goals 

 ME : The pupil explores (with all the senses) all kinds of objects and materials in his 

environment. 

 ME : The pupil comes to all sorts of discoveries in his game 

 ME : The pupil experiments (manipulates, transforms and combines) and plays with 

all kinds of basic toys and games. 

 WO: The pupil is open to and responds to visual and auditive perception.  

 SED: feeling emotionally good, having fun, relaxing, being curious. 

 

6.13.4. Materials 

 'Tiktak'-house  

 Materials that relate to the theme 

 The radio/computer of the classroom is used 

 

6.13.5. Useful sources 
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 'In de ban van tik-tak'  van Stefanie Sinnaeve 
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7. Parents 
 

Parents are fully informed about all planned activities with the child during the school year, and 

acquainted with the documentation regulating these activities. 

A school website shows all significant events with children, as well as their achievements, their 

participation in public life and the dynamics in their development. 

Scheduled meetings are held with parents in the form of formal parenting meetings or informal 

everyday life meetings with specialists from the team involved with the education of the child. 

Parents are included in celebrations on special occasions. 

In Bulgaria Work with the parents of children is of primary importance and part of the main priorities 

of the common policy of Special Education Support Center. In this line, maximum efforts are made to 

involve and affiliate the families of students or carers from community based residential services to 

the learning process. Parents are included in study trips, festivals and celebrations, open lesson visits. 

Additional consultations are provided to parents to overcome a child development problem. Most 

often, they are conducted by a psychologist or direct supervisor of the group where the child belongs 

to. 

Joint theme lessons with the participation of children and parents together are organized and held. 

If necessary, they participate in meetings of the multidisciplinary team to assist in making a 

meaningful decision about the work with a particular student. 

 

This is a big difference with our school in Belgium. We have no close contact with some parents. 

But We are looking for ways to make the transfer to the home situation and more contact with some 

parents. In this way, parents may also start acting experience-based at home.On the annual parents' 

evening 'experience-based activity' is discussed. In this way, parents have an idea of what this means 

in concrete terms and how this translates into class activity. 

In Belgium we do: 

 Acquaintance visit with the school and way of working of specific classes.  

 Parent contacts: icebreaking moment (visit the class with the child), info evening during 

which the classworking is explained  

 OP conversations: discuss with parents what goals will be given priority in working with 

their children  

 Evaluation conversations: discuss with parents the evaluation of their children and 

consider together how the children will be orientated within the school further on  

 Sometimes thematic information evenings are organized for parents e.g. about 

participation  

 Each pupil has its personal notebook that is taken home every day. This is used to 

communicate between teacher and parents: 

o Announce what will be worked about in the class  

o Communicate on how the child behaves in the class  

o The integrated working has a classblog so parents can read about what is going 

on in the class   
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8. Training of the pedagogical staff 

Are there internal and external trainings?  

All pedagogical specialists undergo training for additional qualification related to the education of 

children with multiple disabilities. 

In Bulgaria The Centers for Special Educational Support provide opportunities for professional 

development by organizing and participating in practical seminars, trainings by accredited 

organizations, conferences. There is an annual strategy for increasing the qualification and 

competence of the specialists, which is performed systematically according to an approved plan. It is 

internal and external. The internal one is carried out by specialists from the center who has 

participated in training on a given topic, who pass learned knowledge to the other members of the 

team. The external ones are carried out by trainers, representatives of other licensed organizations 

and institutions. The subjects in which pedagogical specialists are trained are most often selected 

according to their identified need or request. 

In Belgium, all staff members must receive further training on their target group. 

For example, training about: 

 Basal stimulation 

 Tiktak  

 Došen 

 Communication bath 

 SWSM-course 
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9. Implementation at school 

 

Every new teacher or therapist joining is mentored in his/her work by senior teachers/therapists. In 

case of difficulty related to a particular case with a student, he/she may seek assistance from each of 

the team members, including psychologist, therapist, senior teacher, head teacher, principal. In case 

of necessity, a team meeting is organized with more attendants, where external specialists can be 

involved too in the case in order to find a lasting solution. 

Database is kept for each child having important information organized in the form of a personal 

educational file to which the beginner specialist has access to. Documentation is periodically updated 

according to regulatory requirements and deadlines. It can serve as a reference, guidance and 

eventual training for new colleagues. 
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10. Evaluationtools 

10.1. Evaluation tools for the teacher 

What goes well/what goes wrong in the practice of the teacher. What can be 

improved? Who will support the evaluation and the teacher (refer to the 1O. Key 

persons)? 

After an incident, the teacher and remedial teacher make an evaluation based on the following 

four questions: 

 What went well? 

 What went less well? 

 What can we improve/change? 

 How can we improve/change? 

 

10.2. Evaluation of the manual 

Is the manual useful for upgrading your skills to give specific education about this 

theme for thetarget group of pupils?  

We allow the manual to be read by a starting teacher who has no experience and ask for 

feedback based on four questions: 

 What is useful? 

 What is less useful? 

 What can we improve/change? 

 How can we improve/change? 

Each time the manual is used (by a starter or colleague), we ask for feedback based on these 

four questions. 
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11. Keypersons 

The descriptions in order of importance of the people w hom you can ask for 

information. This can be one person or for example a workgroup of this theme.  

11.1. Bulgaria  

Here is a description the people in order of importance from whom you could seek competent 

information. This can be a single person or, for example, the working group on this topic.    

 Head of group 

 Teacher of a group of day-care organization of work with children (who manages the 

afternoon regime moments and independent studying of children in the Centre). 

 Psychologist 

 Speech therapist  

 Therapists/Kinesitherapist, Music Therapist, Art Therapist, Montessori therapist / 

 Principal 

 

11.2. Belgium 

• Working group experience 

• Orthopaedagogues 

• Care coordinators 

• Writers Manual: Karen De Neve en Sarah Galle  

• Reference  cards 
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12. Documents 

Which documents are used. For example: letters for parents, request documents, 

application forms,…  

 

• Official documentation, in compliance with regulatory, legal requirements, /official templates 

prepared by Special Educational Support Centre/. 

• Coordinating Team Protocols. 

• Ordinance on inclusive education. 

• Letters of cooperation to the Institutions for work with children on the territory of the city of 

Plovdiv. 

• Documentation and records of team meetings describing specific cases directly related to 

student training. 

• Reporting documentation at the end of each term (reports). 
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13. Explanation of terms and abbreviations 

We have to use a common ‘theme’ language.  Give the explanation of the abbreviations 

and/or specific terms about this theme. 

BULGARIA 

SESC Special Educational Support Centre 

SEN Special Educational Need 

PC Pedagogical Council - a specialized body that examines and solves basic 
pedagogical issues related to the planning, organization and implementation 
of the main functions of the educational institution 

CT Coordinating Team - A team of Centre specialists who work together with 
the teams for support of the personal development of students in 
mainstream schools. 

DCO Day-care organization of work with children. 

BELGIUM 

ASD Autism spectrum disorder 

SMD: Severe multiple disabilities  

IW: Integrated Working  

BuBaO buitengewoon basisonderwijs (primary school for special education) 

BuSO buitengewoon secundair onderwijs (secundary school for special education) 

EIM Experiencing in music 

MSST Multi-sensorial storytelling 

Smartschool (SS) online communication system, students information maps and 
intradesk/schoolworkplan for the teachers 

Intradesk part of Smartschool in which all school-related documents are collected 
online 

SWSM Speaking with supporting movements 

CT Cooperation team 

WG Working group 
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Where do you get your information from? 
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